PAGE  
9

[image: image7.png]
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‘Learning and Teaching’

At 

Aldersley High School

A Policy for effective Learning and Teaching.

Mr. Hatch
Updated September, 2009 - FH
How to use this policy;

Rationale:

At Aldersley High School we are continually striving for School Improvement.  The following document is issued to identify key aspects of effective Learning and Teaching in order to develop independent learners.
In accordance with legislation, professional standing work force reform and equal opportunities all Teaching /Associate staff and Leaders/ Managers at Aldersley have a responsibility to provide the best possible quality education and to seek ways of continually developing themselves and their learners.

The basis of this document is the latest available research into raising attainment for all Learners, including our most Gifted and Talented. Also included are actual experiences from teachers in Aldersley High School and the best practices from the National Strategy. It is in an Aspirational Document.

How to use this policy;

The following is issued as a blueprint definition of what quality learning and teaching should look like. Where possible key terms and definitions are given and ideas exemplified. Curriculum Teams have the professional discretion to contextualise the policy into their own teaching frameworks and practices although it is anticipated that some current practices may need to change.

Thorough reading of the contents will do two things, firstly it will be reassuring as much of the contents is current practise; secondly it will highlight areas for future action and provide leaders with a mandate to effect change.

The aims of the process are:

· To raise pupil achievement and standards of attainment. 

· To ensure effective teaching and practice that will raise those standards by providing definitions and principles.

· To actively promote effective teaching and learning.

· To raise expectations of both staff and students.

· To encourage professional debate and discussion.

· To enable school improvement process.

Contents:

· Page 3: Pre Stage (expectations, data, prior learning and the learning environment) 

· Page 4: Planning

· Page 5: Learning and Teaching Strategies.

· Page 6: Classroom Management.
· Page 6: Assessment: for Learning (AfL) and of Learning (AoL).

· Page 7: Providing Pupil Support and Responsibility.

· Appendices. A1: Differentiation, A2: Lesson Plan, A3: Multiple Intelligences, 
A4: Higher Order Thinking Skills/ Metacognition and other definitions, 
A5: Professional Reading focus. 
Pre-Stage Learning:

Expectations:

All teachers will have high expectations and plan to provide rigorous and appropriate levels of challenge. 

· Teachers will provide and demonstrate a range of challenging activities that engage, students, with differing learning styles, in the learning process. The pursuit of excellence in this process will engage pupils and encourage them to become more enthusiastic about learning.

Data:

Teachers will set high expectations through the effective use of a range of pupil data and information including:  SATs/Teacher Assessment, Suffolk Reading Scores, SEN, G&T Register, Pupil Records, RoP, FFTD and FFTLive, RAISE Online.
· Teachers will use pupil data and information in their lesson planning through differentiation. (See Appendix 1)
· Teachers will develop a perception of anticipated/ expected learning based on the data known about each pupil. This will inform the setting of valid targets and aid the tracking and monitoring processes. Teachers will also routinely make professional judgements where
when and as necessary.

Prior Learning:

In order to facilitate effective future learning, teachers will use known aspects of prior learning/ potential learning from previous work to inform future planning.

Learning environment:

The school and classroom must be spaces conducive to learning. Effective displays, particularly those valuing students’ work will generate a learning ethos and subject ‘feel’. Teachers will strive to create and generate a learning environment by:
· Ensuring that students are safe by following all appropriate Health and Safety procedures.
· Clearly displaying expectations including standards of presentation and assessment criteria.

· Striving to generate working spaces that are efficient and well organised.

· Striving to generate a purposeful working atmosphere.
· Generating and utilising ‘Learning Wall Paper’.

Planning (schemes of Work and Individual lessons)
Long-Medium Term Planning
· Generating the planning of lessons within an agreed/approved curriculum framework with easy to use and updateable proformas. Effective planning will take the form of team/collaborative and individual planning.

· Planning in terms of long (whole key stage – whole year) and medium term (termly / topic), which satisfies statutory regulations.

· Planning of individual lessons must be precise with clear identification of objectives, which are reflections across longer term plans. 

· Recognising that all planning is provisional and that regular evaluation and re-writing of planning documents is absolutely essential. Where possible flexibility in approach must be used to support learners’ progress. For this purpose planning must be pragmatic and flexible.

· Including prior identification of objectives and learning outcomes before the construction of activities.

· Planning for variety in delivery.   

Features of good planning in individual lessons:
1. Clear structure to each lesson including introduction/ starter and plenary.

2. Effective and explicit use of ‘WALT’ & ‘WILF’ (We are learning to/ What I am looking for) (or similar).

3. Effective pace.
4. Activities with which all pupils engage and can access.

5. Ranges of resources (deployed perhaps over a series of lessons).
6. Effective teacher-pupil and pupil-pupil engagement through discussion (Speaking and Listening including questions).
7. Effective and discernible differentiation for all Learners.

8. Emphasis and insistence on the use of key vocabulary (Literacy).
9. Communication of objectives and Metacognitive review. (See Appendix 3)
10.  Links to prior/future Learning.
11.  Relevant, valid identification of independent learning (Homework).
12. Planned use of Associate Staff e.g. HLTAs.
· Objectives must be clearly communicated to pupils at the start of each lesson and reviewed 
   at the end.

· Assessment must relate to the Learning Objectives for that lesson or series of lessons.

· Effective teaching will develop from a clear view held by the teacher of the expected    
   outcomes prior to the lesson.

· Adoption of the enclosed model lesson plan may support the processes of the above. (See 
   Appendix 2)
Learning and Teaching Strategies.
Teachers will strive towards excellence and will demonstrate expertise in ways that challenge the intellects of all learners. Teachers will challenge all pupils by the use of imaginative/creative resources and a range of strategies including:
· Using a variety of (teaching) groupings.

· Planning for a range of activities that are appropriate to the context and content of the lesson.

· Challenging through effective questioning, going beyond the recall of facts.

· Planning for pupil engagement/ participation i.e. mysteries, sorting, analysing, synthesising, decision making, prioritising, evaluating etc.
· Planning for sociable and individual learning.

· Developing opportunities for the inclusion of Higher Order Thinking Skills (HOTS) including analysis, hypothesis, synthesis and evaluation. (See Appendix 3)
· Striving to develop a safe Learning environment by positive relationships with pupils, valuing contributions and using praise.

· Using pace and timings to use time effectively.

· Making pragmatic decisions within lessons demonstrating professional awareness.

· Demonstrating and acting on factors likely to influence teaching and learning such as gender issues, SEN , EMAG, G&T, afternoon sessions, coming from an active lesson, weather conditions etc.

· Informing pupils about how they can improve their work through Assessment for Learning (AfL). Basing judgements on Assessment of Learning (AoL)

· Using the technique of Metacognitive review or thinking about the thinking in the form of effective plenaries:

 i.e. what have learned today? How have we learned it? What were the processes we have used today? Where else could we use these ideas? In which other subjects could we…?

· Recognising the differences of so called “preferred learning styles” and using the inputs of visual, auditory, kinaesthetic and to facilitate the enhancement of multiple intelligences. (See Appendix 4)
· Using ICT effectively.

Classroom Management 
Students need effective routines and procedures in order to make progress. Good behaviour is a key aspect to this and teachers must insist on applying agreed rules consistently (see ‘Towards Good Behaviour’).

Behavioural/ Classroom Management must include:
· Meeting students at the door of the classroom generating a presence.
· Inspecting and challenging uniform offences etc on entry.
· Dealing with lateness effectively but not to the detriment of other learners.
· Insisting on silence before aims are shared.
· Insisting on a sustained purposeful working atmosphere - appropriate to the activities.
· Challenging poor behaviour and following agreed discipline guidelines consistently.
· Insisting on an ordered end to the lesson including a plenary and packing away/dismissal procedure.
Organisational aspects include…

· Integration of all pupils via an effective and fluid seating policy.
· Resources being well organised and accessible.
· Effective utilisation of space.
· All pupils being seen by the teacher and are able to engage and be engaged.
Assessment for Learning (AfL) Assessment of Learning (AoL)
Teachers will demonstrate that they are delivering the three key purposes of assessment…

1. To provide evidence on the effectiveness of delivery within the curriculum through pupil progress.

2. To provide information for a range of audiences including: pupils, teachers, parents/carers, governors, agencies, employees other educational institutions.

3. To demonstrate that they are fulfilling the school’s aims.

Teachers are responsible for Assessment for Learning (AfL) and Assessment of Learning (AoL). The aims are to inform on the process of teaching and learning. Effective assessment will identify gaps and improvements in pupil understanding. This process must then be used as a diagnosis for future actions/ interventions through planning processes.

Teachers will use praise and reward pupil positives e.g. through awarding pupil Credits. Effective AfL should also include the sharing of good practice through peer assessments, self-evaluations etc. as well as the use of tools such as ‘Learning Mats’ (numerically ranged from level 3 with the exception of MFL) and the creation of exemplar materials.

Pupils will be made aware of their progress and be shown the steps necessary to improve. There must be very clear and consistent Departmental practice and policy on these issues.

Providing Pupil Support
Effective Teaching and Learning will occur when teachers know and respond to individual pupils and their needs. Teachers will recognise and value the need for quality, accurate record keeping and ‘tracking’ i.e. RoP, Annual Reports, IEP reviews, interim reports etc.

Teachers will deploy Associate Staff e.g. HLTAs, effectively to support and target students not making the expected progress.  Regular and collaborative dialogue can be regarded as evidence of effective support.

Use of these support mechanisms will…

· Help inform teachers about individual needs

· Help pupils to access an appropriate curriculum

· Raise esteem of pupils

· Help provide evidence of effective teaching.

· Ensure inclusion.

· Provide teachers with specialist support for students with specific learning needs e.g. statemented children and those for whom English is a second language.

· Help inform next steps in Teaching and Learning.

· Provide opportunities for collaborative planning and teaching.

In order to achieve the above teachers and Associate Staff will:
· Have regular dialogue.
· Plan collaboratively.

· Respond with quality and in good time to information to requests i.e. IEP reviews etc.

Responsibility
All teachers and managers at Aldersley High School have the responsibility of striving to embed the enclosed as actual classroom practise. The enclosed is designed to support the most fundamental aspect of our core operation, which is effective Learning and Teaching. The policy does not cut across or contradict any other policy in the handbook but underpins each existing policy such as equal opportunities, Gifted & Talented, SEN etc.
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	Starter for Learning
	Thinking / Big picture exercise:
	

	Opportunities for Learning (inc. groupings
Resources:

1.

2.

3.

4.

5.

6.


	Learning Objectives:


	We Are Learning To:

1.

2.

3.

What I am Looking For:


	
	Activities including differentiation:

Key Technical Terms:


	

	Assessment  for Learning

	Self, Peer, Teacher etc
	

	Plenary for Learning

	Review Key Ideas and next steps:


	

	Independent Learning
	Should relate to lesson objectives i.e. extending concepts covered etc.


	



Visual Auditory and Kinaesthetic…

Preference for a particular learning style with in a normal population (classroom) can be divided into very rough thirds. These thirds are called Visual, Auditory and Kinaesthetic (VAK, which can be simplified and defined into three key inputs:


Visual: Learning through seeing / looking:


Auditory: Learning through hearing/ Listening:

Kinaesthetic: Learning through doing/ experiencing: 
All learners have a preference for interacting with information, which ideally should be varied in its use in the classroom. This principle of Learning preference (VAK) applies equally to teachers who tend to teach in their own preferred style. Conflicts arise when there are consistent mismatches or imbalances between the preference of teaching style and preference of learning style.

N.B Be careful not to over simplify this formula i.e. Child ‘X’ is a ‘visual’ so must therefore only receive visual inputs.

Teachers will provide a variety of opportunities using VAK inputs.

Multiple Intelligences:

VAK can be further defined, as there are 7 main intelligences that are validated through research. Everybody has a main type of intelligence more developed than the others. 

Can you see actual pupils that match the definitions below? Are you providing opportunities that meet their needs by either playing to strengths or working on weaknesses?

· Verbal-linguistic- ability to understand, absorb, manipulate and use words.
· Visual Spatial- ability to perceive, create /recreate images and pictures, to absorb and make sense of visual data.

· Logical Mathematical- ability to sequence items, placing in logical order, identification of patterns, understanding symbols including numbers

· Kinaesthetic- ability to perform and think through physical activity, have tactile skill and respond to physical activity

· Musical- ability to appreciate and respond to sounds and music, have a feel for rhythm and melody and absorb data through musical forms.

· Intrapersonal- ability to understand own feelings and emotions, work best on their own inclined to internalise and reflect on ideas and information

· Interpersonal- ability to relate well with other people, feel comfortable in social contexts and learn through group activity, being a team member and discussing idea


Defining Higher Order thinking Skills (HOTs);

Bloom defined the following terms in his taxonomy (list) in order of the difficulty of the cognitive process. Bloom’s taxonomy is most clearly detectable in the National Curriculum Levels and in the assessment criteria for every examination board. 

6 Key Thinking Skills (Bloom’s Taxonomy-The basis of the National Curriculum and Exam Specifications):

	Skill
	Definition…


	Level

	Knowledge
	: This involves recalling information. 

Activities will ask students to list or recall etc


	Lower

	Comprehension
	: This involves understanding information or making sense of the ideas. 

Activities may ask students to explain, describe, illustrate etc


	

	Application
	: This involves applying knowledge or understanding in unfamiliar contexts.

Activities may ask students to apply, solve, predict etc


	Middle

	Analysis
	: This will involve using methods or theories in unfamiliar situations to identify structures and patterns and solve problems.

Activities may ask students to identify cause and effect, distinguish between the relevant and irrelevant


	Higher 

	Synthesis
	: This involves combining ideas to make something new.

Activities may include students being asked to generalise, summarise, design, hypothesise, invent, create, compose etc.


	

	Evaluation


	: This involves discriminating between ideas and making judgements about value based on reasoned argument.

Activities may involve giving arguments for and against, support opinions, rate, recommend, criticise and prioritise etc


	


**The above demonstrates a clear hierarchy of thinking. These skills can be made more demanding by reducing the time given to complete them or the support provided by the teacher.
Metacognition is the review of thinking in other words ‘thinking about the thinking’. This can be achieved through techniques such as… What have we learned today? How have we learned this? What did we actually do? In which other subjects could we…?
Other definitions to consider…

· Extension- in addition to, over and above what other students can do.
· Enrichment- to improve the quality of, make richer, broaden experience.
· Enhancement- to add to/ supplement (providing opportunities to transfer previous learning ‘joined up thinking’).

· Accelerate- to move onto learning beyond chronological age, to move faster through.

Teachers will consider the above and try to create opportunities for delivery within lessons.

Notes:

Learning and Teaching Policy Professional Considerations…

	Points
	Questions

	Expectations
	· Do all students understand the expectations of them in terms of standards?

· Do lower and middle ability students have access to higher order thinking tasks?

· Do I challenge inadequate outcomes from all students?

· Do I discuss high quality outcomes and share them with the students?



	Prior Attainment and Assessment
	· Do I know my students’ prior attainment? 

· Have I used this knowledge to identify the next steps of learning?

· Do my current assessment policies involve AoL and AfL as defined in the policy?

· Have I developed ‘Learning Mats’ and pupil booklets?

· Do my assessment practices make clear targets for future learning?



	Questioning
	· Do I provide opportunities for higher order questions?

· Do I prompt pupils to develop and justify answers?

· Do I answer questions with questions?

· Do I invite speculation and hypothesis?

· Do I invite questions from pupils?

· Do I use Metacognition with my lesson reviews?



	Setting Tasks
	· Are tasks broken down into achievable steps?

· Are the tasks beyond the students’ prior attainment?

· Do I plan work within clearly set time frames?

· Do I plan for higher order tasks as well as middle and lower order?

· Do I provide variety of tasks based on VAK and multiple intelligence learning?

· Do I plan for engagement and active learning (audience participation)?



	Intervention
	· Do I encourage students having difficulties with optimism and confidence?

· Do I provide learning feedback?

· Do I encourage risk taking with my students?

· Do I demonstrate that mistakes are part of learning?

· Do I overly intervene?



	Classroom climate
	· Does the classroom atmosphere encourage independence?

· Is the climate positive?

· Is the climate safe for learning risks?

· Is there a culture of success?

· Is it free from anxiety and stress?

· Is my room well displayed?

· Do I utilise space effectively?




Lesson Factors:





SEN:








EMAG








G&T:








Boys:








Girls:








Support:








Others:
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Higher order Thinking Skills:





Knowledge





Comprehension





Application.





Synthesis





Analysis





Evaluation





OM5 Strand Focus:











Functional; skills





Maths





English





ICT





Links to other subjects inc SMSC and Cit:





Subject____________________      Topic____________________ Year Group_______________ Week_________________





Other Teachers





1. Outcome





2. Input





4. Process











Extended answers





Effective Q&A








5. Language





3. People





Problem Solving





Structure





Must





Could





Independence





Resources





Interests





Experts





Older





Technical Terms





Minimum Requirements





History





5  Main forms of Differentiation:


Outcome


Input


People


Process


Language





Differentiation





Groups/Partner





On Your Own





Optimum Task





Should





Different Working





End Product





Support





Supervision





Intervention





Equipment





Kinaesthetic





Visual





Auditory





Reading & Writing





Assistants
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